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Introduction

The Educational Support Policy was developed in February 2020 and reviewed in May 2023 to
provide an overview of the philosophy of Educational Support at ESRM and the services provided in
the Primary School. This update updates localised provisions at ESRM for the 2024-2025 school year.
The policy is written in conjunction with the guidelines laid out by the European School General
Secretary. More information can be found on the European Schools Website.
(https://www.eursc.eu/en/European-Schools/studies/educational-support)

School Philosophy

All of us with responsibility for meeting the needs of children and young people at ESRM know that
good outcomes depend on strong partnerships between all stakeholders. ESRM is an inclusive
school, where all children and staff are valued equally, and our similarities and differences are
recognised and celebrated. Every child, regardless of race, creed, age, gender or disability has
access to the curriculum at a level appropriate to their individual needs. Through this policy, every
child may experience success and satisfaction through their participation in learning and none fall
through the gap. ESRM has a duty to prevent educational needs becoming a barrier to learning and
progress.

Differentiation

Mifferentiation is simply a teacher attending to the learning needs of a particular student or small
groups of students, rather than teaching a class as though all individuals in it were basically alike. 0

Carol Ann Tomlinson, Differentiation of Instruction in the Elementary Grade, 2000

The General Rules of the European Schools (2014-03-D-14-en-12) stipulate that differentiation is the
planning and execution of teaching and learning for all children in all classes which takes into account
the individual difference in learning style, interest, motivation and aptitude, and reflects these
differences in the classroom.

Differentiation forms the basis of effective teaching. It is essential for all students, including those
requiring support. Differentiated teaching, aimed at meeting all the st u d eneeds, ds the
responsibility of every teacher working in the European Schools and must be common practice.

Differentiated teaching ensures that in planning and delivering lessons, teachers are aware of and
take into consideration the different learning styles and individual needs of all students.

This includes meeting the needs of:

Students with different learning styles;

Students studying in a language section which does not correspond to their mother tongue;
Students arriving in the system at a later stage who have followed a different curriculum and/or
whose knowledge and skills show possible gaps;

Students with a mild learning difficulty;
Students with a diagnosed special educational need;
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Students who are talented and/or gifted.
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Differentiation is a key aspect of our teaching and learning policy at ESRM. Before Education Support
is accessed, differentiation, in line with the diagram shown, must be commonplace in the classroom.
Furthermore, all Educational Support groups are differentiated to accommodate for the needs of
learners within these groups.

Communication and Role of Parents

A student never receives extra support, supported out of the classroom, or is discussed in more detail
without their parents being informed and the sooner they are involved in the process the better.
Communication is a vital part in offering effective support to our students and collaboration between
parents and teachers is an important part of this process.

Communication with parents that goes beyond an informal discussion or a discussion about the report
is recorded on a consultation form. This involves recording a summary of the interview and any
agreements that are made. The person who has conducted the discussion produces this report and
asks the parents to sign it. The form is then submitted to the ES Coordinator and School Management.
All conference forms should be placed within a studentd §le. Parents have the right to access to the
student file when requested through the school secretaries.

It is possible that the parents have already taken steps to meet their ¢ h i hegds.slt is common for
students - outside school - to receive help from a speech therapist, physiotherapist, tutor, etc. It is
strongly recommended - though not compulsory - that close contact is maintained, concerning the
support that a student receives, between the parents, the external body providing support and the
school. It is possible that the external party requests the assistance of the teacher. In this case,
consultation will first take place with the support team - who will then discuss matters with the
Management - and specific agreements may then be made with this external party. A copy of any
documentation regarding external parties must be placed in the student file.




Conversely, it is also possible that the school requests the parents to help their child at home. This
help should be in line with E S R M &élamework and be reviewed with parents as and when it is
appropriate.

Role of external reports and experts

There may be times that the differentiation and other means of support that we offer will not meet the
needs of all students. In such a case, alternative routes to success must be provided. This may involve
a recommendation from the Educational Support Coordinator or from Senior Management for a
student to receive an external assessment for a learning need. No teacher can recommend an
external assessment without completing an observation cycle with the ES Coordinator or
Management. The school gives advice and contacts to parents on relevant external organisations but
can never recommend individual businesses. ESRM is not responsible for the content of any sessions
or reports undertaken by external providers.

In these cases, all interactions with parents should be noted and documented so that the ES
Coordinator can keep track of the progress made by parents to ensure these appointments take place.
Teachers should, under no circumstance, speculate with parents as to the kind of need their child
may have. Instead, it should be emphasised that external consultation

often brings new approaches to supporting a studentd fearning that can be overwhelmingly positive
in the long term.

If an external opinion is sought by parents, they should immediately inform the school about the date
and time of the appointment. When the appointment has been completed, the completed report from
the experts should be handed to the school without alteration or delay.

The European School General Rules (2014-03-D-14-en-12) stipulate that the following criteria must
be met by an external expert:

A Be legible, on headed paper, signed and dated

A State the title, name and professional credentials of the expert(s) who has/have undertaken
the evaluation and diagnosis of the student;

A Through medical/ psychological/ psycho-educational or multidisciplinary report, state
specifically the nature of the s t u d emedical and/or psychological needs and the tests or
techniques used to arrive at the diagnosis;

A Reports for learning disorders needs to describe the s t u d estrangihs and difficulties
(cognitive assessment) and their impact on learning (educational evidence) and the tests or
techniques used to arrive at the diagnosis;

A Report for medical/psychological issues need to specify the s t u d emedical/gpsychological
needs and their impact on learning (educational evidence);

A All reports need a summary or conclusion and to state the accommodations required as well
as where appropriate, recommendations for teaching/learning for the s ¢ h o cohsiileration;

A This documentation must be regularly updated and not be more than two years old. In case of
permanent and unchanging disability and when the Support Advisory Group agrees, no
retesting other than regular updates will be required (Annex 2);

A In order to avoid possible conflict of interests, the expert assessing students will be neither an
employee of the European School nor a relative of the student;

A If not written in one of the working languages, be accompanied by a translation into English or
German.




Persons Responsible for Education Support at ESRM

Ongoing successful learning is the responsibility of all members of staff at ESRM. The provision and
coordination of Educational Support is the responsibility of the School Management and the
Educational Support Coordinator (ES Coordinator). Final decisions relating to special provisions for
individual children are made by the Head of Primary, in consultation with the School Directors.

The Class Teacher has the primary responsibility for providing support in meeting the needs of all
students in their classroom. Meeting the needs of the students and providing their education are the
two primary tasks of the teacher. The support team is available to assist as an equal partner for
teachers. Discussions with parents will always be conducted first by the Homeroom Teacher. A
member of the support team may be invited to these by the teacher. In some cases (in the case of
long-term counselling, for example) it is possible that discussions will be held between parents and a
member of the support team without the presence of the teacher.

Parents cannot meet directly with a member of the support team about their child if this is not
discussed with the teacher first. During meetings with parents, the role of the teacher is to ensure that
available provisions for support are discussed but not yet offered, since that should first be discussed
with the support team. In this way clear communication is guaranteed in regards to pupil support.

The role of the Educational Support Coordinator encompasses the monitoring and documentation of
all students within the Education Support programme. The duties of the ES Coordinator are as follows:

Assisting the Director/Deputy Director in providing Educational Support;

Liaising on Educational Support between cycles;

Harmonising Educational Support provision within and across language sections;

Identifying needs for in-service training in the Educational Support area;

Playing an active part in organising Educational Support in-service training;

Compiling support data;

Keeping a record of all students receivingfi Ge n efi Md @ e orditl end e Buppon; e O
Keeping and storing confidential documents like ILPs (Individual Learning Plans) in line with
privacy regulations;

Recommending, in consultation with other professionals, working with the student(s) when
there is no further need for Educational Support;

Acting as a contact point for parents, students, staff and, if necessary, other experts and

informing them of s t u d esdutatodal needs;
Contributing to harmonisation of Educational Support within the ES system.
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At ESRM, Educational Support is delivered by a dedicated support teacher or by another qualified
teacher in the Primary School. The Educational Support Teachers are responsible for planning and
documenting the activities undertaken by the group in their care. The teachers of Educational Support
will work closely with the ES Coordinator in order to create a meaningful Educational Support system
for all involved. The roles of the Support Teachers are as follows:

Will use appropriate differentiated teaching methods;
Will undertake detailed observation and assessment;

Will decide on the most appropriate teaching strategies for the student, in consultation with
the class or subject teacher and any other professionals working with the pupil;

Will liaise and cooperate with class or subject teachers and the other members of the team
during the learning process;

Will evaluate the p u p iprbgdess;

Will keep records of achievement in order to have accessible information when needed;

Will liaise with parents about the studenté progress and needs.

ToTo o o Io Do Do

Within our school, the academic achievement of the students is not our sole priority or concern. In
order to have the right support in place for every child, other support staff are crucial to the health and
well-being of the student population. Within our support staff, our School Counsellor plays an
important role in supporting the emotional and social needs of all students.

The role of the School Counsellor is to provide:

A Individual and group support on topics such as:
- Social skills;
- Perception and communication;
- Language as the basis of social behaviour and expression;
- Dispute resolution and conflict management;
- Prevention of violence;
- Bullying;
A Social integration, through:
- Help coping with behavioural problems
- Parental work
- Contact person for private problems of students
Advice and assistance in acute emergencies

- Contacts with external institutions and aid systems Types of support:
A One-on-one interviews;

Group interventions;

Class observations;

Collegial consultations;

Parent meetings/ round tables;
MOVE/ anti-bullying concept;

To Do o o P>




A Introduction and participation in the class council;
A Accompaniment on excursions and school trips

Understanding a student's learning abilities and needs from the beginning helps us know how to help
them better. This is irrespective if a student comes into our system at PP or at P5. We can use this
information to create strategies and different ways of teaching that match their abilities and needs. By
doing this, we can anticipate any problems they might face and offer them the right help at the right
time. This increases the chances of the student overcoming challenges and improving their skills. It's
important to involve different people who are responsible for the student's learning, working together
to provide enough and effective support without any gaps or repeated efforts.

At ESRM, parents and teachers work together to ensure that any learning need can be identified quickly
and efficiently, in order to ensure that each student has the best chance of success. Any member of
the ESRM community can identify needs and have a duty to share their concerns with the Educational
Support Coordinator. It is, therefore, important that teachers are given a harmonised tool in order to
support the understanding of the early warning signs that put young children at risk for learning needs
and of the typical developmental milestones experienced by children of Primary School age.

It is important to recognise that students develop at different speeds. Some students may show
temporary differences or delays in their abilities, which they can overcome as they grow. However, for
others, delays may persist, and they may need to be referred for specific screenings or comprehensive
evaluations. It's crucial to take a balanced approach by acknowledging these delays and not simply
waiting or hoping for the student to catch up on their own. However, it's also important not to
prematurely label a student with a disability unless they have had sufficient learning opportunities.

When it comes to early identification, the cooperation of families is essential. Schools and families
should work together in various steps of early identification. If a student joins ESRM after already
beginning their schooling elsewhere, families should provide relevant information during the enrolment
process to allow us understand the student's learning profile. It's important to promptly share all relevant
information with the class/subject teachers

In accordance with the Language Policy of the European Schools Document (2019-01-D-35-en-4) a
language screening may be required to place a student in the correct section to define dominant
language. In Grades P3-P5 this is done via simpler methods (although the assessment can still be
used), including information from previous schools. However, in M1-P2, this is not so simple and ESRM
will use a screening test to look at specific areas ofas t u d espokeild mroduction. This can be found
in Annex 9. The screening will usually be done by the Educational Support Coordinator, or a member
of the Educational Support team.

When a concern about a child is raised by a key stakeholder, the Coordinator (after consultation with
the Head of Primary) will begin an observation cycle to determine the next steps that should be taken.
For the younger years (PP-P2), the observation cycle can be quite lengthy as many different elements
are assessed (Appendix 7). For newly arriving students in the upper years (P3-5), information from
their previous school report and from families should be shared as quickly as possible with the class
teacher and with the Educational Support Coordinator.

After the observation cycle has concluded, observations are discussed between the support staff,
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school management and the classroom teacher.

The following areas are considered during the Observation Cycle:

A Cognition, including perceptual organisation, memory, concept formation, attention, and
problem-solving;

ACommunication, including speech/language form, content, and use for receptive and
expressive purposes;

AEmergent literacy, including phonological awareness, awareness of print; and numeracy,

Alncluding number recognition, and number concepts;

A Motor functions, including gross, fine, and oral motor abilities

ASensory functions, including auditory, haptic, kinaesthetic, and visual systems; and sociali
emotional adjustment, including behaviour, temperament, affect, self-regulation, play, and
social interaction.

It is important to note that an observation cycle can take place over an extended period of time,
depending on the needs of the student. There is no arbitrary timescale that is placed upon this.

When further Educational Support beyond differentiation is recommended, the student will be placed
on the register for General Support and the next steps will be discussed with the family. If, after a further
six sessions of receiving support, if the student s still having difficulty accessing parts of the curriculum,
the support staff and classroom teacher will meet to discuss the next steps ferthe-child and further
conversations with parents about the potential involvement of external support will take place if
necessary.

Types of Educational Support

In line with the European Schools guidelines (2012-05-D-15-en-12), ESRM uses a five-tiered method
of support.

Differentiated Learning and
Teaching

Moderate Support

Intensive B

Intensive A
Support




General Support

Within a differentiated classroom, there might still be students that do not entirely fit within the planning
as described for the whole class. In this case, at the lightest level of intervention, (Orange Support)
will be assigned to support a student or a group of students. This is determined by the Educational
Support Coordinator. This is a policy and provision specific to ESRM. This is also linked to General
support.

At the end of every trimester, the Support Teacher will meet with the Educational Support Coordinator
to discuss the need of the assigned class and whether the support needs to continue.

Who is it for?

A Every student may need General Support, over and above normal classroom differentiation,
at some time during schooling;

A Students may experience difficulty in a particular aspect of a subject, may needto 6 ¢ a ti p &
due to late arrival in the ES system or illness or may be working in mother tongue or dominant
language;

A Students may need additional help with acquiring effective learning strategies or study skills.

Moderate Support

Moderate support can be either classified as ORANGE or RED support. Depending on the makeup
of the groups, children designated as requiring moderate support can be placed in a small group
support session or be a targeted member of the in-class support. Students who are receiving
moderate support have generally already been receiving general support. A child is in principle
admitted into moderate support for one trimester, with a second being granted in discussion with the
support teacher, Educational Support Coordinator and Deputy Director.

Who is it for?

A ltis provided for students in need of more targeted support or those with a moderate learning
difficulty.

A It might be appropriate for some students who may be experiencing, for example, considerable
difficulty in accessing the curriculum due to language issues, concentration problems or other
reasons.

A It might be provided for a longer period than General Support and each student has a separate
plan. This plan can be for an individual or for a small group. The format of the plan is the same
as the Session Record plan (Annex 3)

A 6 Mo de$ wap roan bedrovided in-class or externally in small groups.

Procedures

A Teachers request Moderate Support for their students. Either via referral or based on
discussion based on formative and summative assessment data.

A St ud e tegab depresentatives are informed that Educational Support has been
recommended for their child. (Generally this is via email.)

A Support Coordinators create small groups or individual support, in or outside the classroom
dependingons t u d eneetissardd the availability of teachers.

A Support Teachers write a Group Support Plan or Moderate Support Plan for the student(s) in
cooperation with the Class Teacher. This plan is to be reviewed and filed by the ES
Coordinator at the end of every Trimester. (Annex 3). The plan includes specific learning
objectives and criteria for evaluating pupil progress and the success of the support.

A St u d eleyal @esentatives are informed of theirc h i brdgéess in Moderate Support.
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Intensive Support

Intensive Support is given following an expert assessment of the st u d ened¢d$ and with
involvement from the Support Advisory Group or one of its members. Intensive Support is provided
for students with special educational needs; learning, emotional, behavioural and/or physical needs.

In exceptional circumstances, and on a short-term basis only, the support team with the directorate
can decide to provide Intensive Support for an individual or group of students without diagnosed
additional needs, for example, in the form of intensive language support for an individual or a group
of students unable to access the normal curriculum. (Intensive B)

Intensive B support occurs for a student who is currently in the process of being assessed by an
external expert, needs an intensive boost due to mitigating circumstances or has been in Moderate
Support for more than two years.

Intensive B students require an ILP with their own targets which are assessed continuously by the
classroom teacher and the Support Teacher. Children with an ILP do not receive modified grades in
their school reports. Teachers should, however, take into account the ILP when writing comments.

Intensive B students will generally receive red support, and a minimum of one session per week in
the subject area outlined. There must be existing and ongoing communication with all necessary
stakeholders to ensure that the support is meeting the needs of the child.

Intensive A

Intensive A support is given to students who have an identified learning need. These children are
entitled to ES sessions throughout the academic year based in whichever subject is outlined in their
medical or psychological report. Special arrangements can also be made within the classroom based
on the recommendations laid out in the report.

Intensive X

Intensive X is a project-based learning support programme that takes place in P4 and P5. Children
who will take part in this programme have been identified and it does not impact normal Educational
Support sessions.

Procedures

A A need for Intensive Support is identified either on enrolment or during the school year by
p u p legyabrepresentatives or teachers.

A The Support Coordinator contacts the p u p i legals representatives and requests
documentation (as outlined above).

A Al documentation is recorded securely by the ES Coordinator and discussed with
Management and the Class Teacher.

A An Intensive Support Plan is kept by the Support Teacher in collaboration with the Class
Teacher and regularly reviewed with the ES Coordinator.

A The plan includes specific learning objectives and criteria for evaluating pupil progress and
the success of the support. (Annex 3)




Refusal of Educational Support by Legal Guardian

Sometimes it is the case that a parent/ guardian would prefer to use external agencies to support the
progress of their child in a series or specific learning area. When educational support is refused by a
legal guardian, this is fine, and the wish is noted for the pupil progress of the student. With this said, a
refusal gives a greater commitment to the legal guardian to ensure that core targets which are set by
the school are progressed/ developed/ pushed at home.

Documentation

All documents are kept by the support team:

A Request from teacher or p u p lejabrepresentatives to the ES Coordinator;
A Group/Moderate/Intensive Support Plan for the pupil(s);

A Documents supporting the need for special arrangements provided by p u p ilégdl s
representatives;
A Information to p u p ietjabrepresentatives;

A Reporton the p u p iadhiévement.

Documents that should be placed in the student file:

To

ILPs;

Modified Curricula;

Parent conference minutes;
Communication with external organisations;

To o Do o

Report on the p u p iadhiévement.

Enrichment

Enrichment is a programme unique to ESRM. Enrichment is a programme designed to give an
opportunity to those students who are hardworking and have earned extra opportunities, to broaden
their subject knowledge in certain key areas.

Enrichment has been a part of ESRM life since 2018. From school year 2024-2025, L1 and Maths
Enrichment will be combined in each year group (P2-P5) in a project-based approach. It will also last
for a trimester, meaning a longer project time is provided. Enrichment will be twice a week for the
group, normally for 45 minutes a time. Students who have Enrichment may have to catch up with work
in class due to the Enrichment sessions. However, students identified for the program are done so
knowing that there will not be a gap in learning due to the attendance in this course. L2 Enrichment
will remain as a separate course for both Language Sections from P3-P5. L2 Enrichment is typically
one time a week for 45-60 minutes. Parents/ Guardians are informed by email about the participation
of their child in the Enrichment program. Children are nominated by their class teachers, in discussion
with the Educational Support Coordinator and Deputy Director.

Children who have a diagnosis for gifted or talented remain in enrichment programmes for the entire
academic year. The Support Teacher responsible for teaching Enrichment must also keep a record
of activities and objectives for each trimester unit. (Annex 3)

Language Acquisition

As the European School RheinMain Primary Cycle currently does not have the student numbers to
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offer SWALS courses. This is under constant review if required during the school year. We do provide
an intensive and successful language acquisition programme for new learners of both English and
German.

English as an Additional Language (EAL)

ESRM provides EAL support for students with a limited knowledge of English who would benefit by
improving their communication skills and understanding of the curriculum content.

Decisions regarding entering and exiting EAL are made because of careful observationofs t ud e nt s
progress and consultation among teachers.

Children supported by EAL staff primarily receive support in small group settings outside of the
classroom. Language learners are guided in small groups so that they internalise the features of the
English language and become effective communicators by participating in relevant listening,
speaking, reading and writing activities.

Asas t u d gmficiénsy develops, EAL support can also be provided in their homeroom lessons.

The teacher responsible for EAL must complete the planning document for every academic period.
(Annex 3)

Deutsch als Zweitsprache (DaZ)

The DaZ programme is designed to provide L1 support to students, whose primary and secondary
language does not match their L1 at ESRM. However, L1 German support could be authorised in
exceptional circumstances by School Management. The aim of the programme is for students to
achieve an A2 level in German, based on the Common European Framework for Languages (CEFR)
https://www.coe.int/en/web/common- european-framework-reference-languages/level-

descriptions.

The programme focuses on language acquisition with a strong emphasis on the verbal communication
to build a core vocabulary and a foundation in the understanding of the German grammar.

The programme builds on the four core skills (Speaking, Listening, Reading and Writing).
Nonetheless, the aim of the programme is to quickly build the s t u d evocabalary in the spoken
interaction, followed by introducing simple grammatical structures to supportthe s t u d ettainrbest
in their L1 class.

Due to the reduced class size, all DaZ students will be working towards their individual goals within
the shared lesson. This allows the DaZ team to create a personalised learning plan for each individual
student.

The teacher responsible for DaZ must complete the planning document for every academic period.
(Annex 3)

Monitoring Success

Educational Support can only be successful if it is carefully monitored and targets continually updated.
ESRM has several methods to evaluate the progress of children and their success within the support
programmes. The primary method of evaluating progress lies in teacher

observation and feedback. The ES Coordinator can be invited at any time to come and observe and
give recommendations fora c h i bndding success.



https://www.coe.int/en/web/common-european-framework-reference-languages/level-descriptions
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At the end of every trimester Support Teachers are required to complete the Educational support
sheets indicating whether s t u d éhavé e the required learning objectives for the trimester,1qws
and make any necessary comments which indicate further support needs. Teachers are welcome to
meet with the ES Coordinator to look at planning documents and discuss whether the needs of
individual children are met. These documents are collated and stored by the ES Coordinator.

The planning documents for every ES group must be updated and saved in the planning folder. The
documents can be found in the annex 3. Completion of planning and monitoring documents ensures
quality control of planning but also ensures that the needs of each child are being met by the activities
laid out by the Support Teacher.

Furthermore, during the report cycle in February and June, an internal Educational Support report is
issued which outlines the progress made by each child and their recommendations going forward.
This is completed by the Support Teacher and given to the ES Coordinator. These files are also kept
in the student file to allow a smooth transition or progression within year groups or onwards to another
school.

Individual Learning Plans (ILPs) (based on the European Schools Guidelines of Educational Support
(2012-05-D-15-en-13)

For children who receive Moderate or Intensive support, ongoing targets are written and agreed in an
ILP. This learning plan is completed by the Class Teacher, Support Teacher, ES Coordinator and
Management after the first Educational Support cycle.

The ILP targets must be agreed with the parents or legal representatives of the child, signed and
returned to the ES Coordinator and placed in the student file.

This ILP informs the student of their ongoing targets in ES and in their differentiated classroom setting.
The ILPs allow each child to follow their own progress within the differentiated goals set out for them.

An example ILP can be seen in Annex 4.

Modified Curricula (based on the European Schools Guidelines of Educational Support (2012-05-D-
15-en-13)

For students who are not meeting the demands of the curriculum of their year group but do not meet
the criteria for repeating a year, ESRM can implement a modified curriculum in place of following the
curriculum of the year level.

This modified curriculum stipulates the targets that the child will follow and guarantees that a child will
receive modified work appropriate to their ability level. A modified curriculum can only be implemented
after a class council has taken place and the parents or representatives have agreed.

A modified curriculum is reviewed annually by the ES Coordinator and Management. A child on a
modified curriculum can be promoted without progression to the next year group.

Modified Curricula must be signed by the School Director and placed in the student file.

Transition

Ensuring a smooth and easy transition for children between educational stages is an important priority
for ESRM. We understand that such transitions can be difficult for young children and we encourage
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open and honest communication between all stakeholders in order to prepare for this event. In the
Primary School, both the School Counsellor and the ES Coordinator are responsible for ensuring that
the well-being of the children both arriving and leaving the Primary School is maintained.

Pre Primary to P1

As in all other year groups, the Pre-Primary teachers meet with the ES Coordinator and the Head of
Primary in February and June to document the progress of the children in M2 who will come to P1.
The ES Coordinator will complete an observation cycle of these children and add their
recommendations to these meetings.

To ensure that Pre-Primary students are prepared for their arrival in P1, they are invited to a
Schnuppertag that allows them to meet their P1 teachers, see their new classrooms and begin to
become acclimatised to the main building of the school. If additional needs are detected during the
Schnuppertag (trial event) or in the documents given to the school, the school will request the parents
to seek out a Schuleingangsuntersuchung (School readiness test). This is a local requirement that
assesses school readiness. The results of this will inform the s ¢ h o detisios about the ability of the
child to cope with the demands of school and what support is required.

Students who are identified as potentially needing support in P1 are documented by the ES
Coordinator and will automatically receive support in the first semester of P1.

In line with the European School Guidelines, (2012-05-D-14-en-10), a psycho-medical report is
required to receive Intensive Support within each cycle. An update to this report is required at the
beginning of each new cycle.




Transition P5 to S1

The transition from Primary to Secondary School is one that is taken very seriously by all responsible
members of staff. The change in routine and pace can be challenging for all students advancing to
the Secondary School and they are supported throughout P5 and S1 in their endeavours.

The transition team is primarily responsible for ensuring a smooth transition between the year groups
and organise annual transition events that allow children to become used to their new experiences in
the Secondary School.

The ES Coordinator works in conjunction with the Pedagogical Advisors and the Head of Lower
Secondary to ensure these children are best supported. In June, the P5 class conference is attended
by P5 teachers and their counterpart in S1 to ensure a smooth flow of information to the forthcoming
S1 teacher. The ES Coordinator for Secondary also attends this conference.

In line with the European School Guidelines, (2012-05-D-14-en-10), a psycho-medical report is
required to receive Intensive Support within each cycle. An update to this report is required at the
beginning of each new cycle. While support and the arrangements below can be offered in the primary
school without a formal Nachteilsausgleich (Disadvantage Compensation), as per the German
regulations, for the transition to the Secondary school, a Nachteilsausgleich with the recommended
special arrangements is required from an external agency.

Special Arrangements

In the Primary School, we are able to provide the following special arrangements until the end of P5.
(2012-05-D-15-en-13) after consultation with all relevant stakeholders and after the agreement of the
Deputy Director/ Director.

General Classroom Accommodations

APeer or assistant note-taking

AProvision of study sheets, notes, and teacher outlines

AUse of real-life examples and concrete materials

AProvision of lists of important vocabulary, if needed prior to lesson

AProvision of an audio version of the written material

AProvision books-on-tape or large print versions of text.

AProvision of specialized equipment, such as an optical enhancer, magpnifier, tape recorder, stylus
and slate, or braillewriter.

AUse hands-on activities, pictures, or diagrams to support understanding of abstract concepts or
complex information.

A Support auditory presentations with visuals

AUse of extra visual and verbal cues and prompts

AUse of mnemonics

AUse of manipulatives

AReview and/or simplify of directions

AUse of assistive technology

AUse of augmentative and alternative communication

AHave pupil restate information

AReview sessions

A Assign a study buddy to help the pupil in and outside the class

AProvide access to learning resources and instruction material outside the class.

AUse of calculator

AUse of Audiobooks

AUse of a spelling dictionary or electronic spelling aid.




AUse of alternative books or materials on the topic being studied

A Adaptive writing utensils

A Subject sheets with highlighted instructions

AGraph paper to assist in organizing or lining up math problems

AUse of computer, tablet, and specific software

AUse of idea processors (to generate, manipulate, and organize ideas): outlining, mapping, making
schemes.

A Graphic organizers

Classroom arrangements
A Space for movement or breaks
AQuiet corner or room to calm down and relax when anxious
A Preferential seating
A Alteration of the seating arrangement
ABehaviour and attention
A Assistance in maintaining orderly space
AReduction of distractions
AVerbal/sound and visual cues regarding directions and staying on task
ADaily check-in with teachers or assistants
AFollow a routine/ schedule
A Alternate quiet and active time
ARest breaks
A Agenda book and checklists
AHands-on activities
AWork-in-progress check
AVisual daily schedule
AVaried reinforcement procedures
Almmediate feedback
AUse proximity/touch control
A Cue expected behaviour
AUse de-escalating strategies
AUse peer supports and mentoring
ADaily feedback to the pupil
AUse positive reinforcement
AHave parent sign behaviour chart
AHave parent sign homework
AModel expected behaviour
AChart progress and maintain data
A Set and post class rules

Classroom assignments

A Give the pupil a written copy of instructions and requirements for each assignment
AHighlighting important words or phrases in reading assignments

AReworded questions in simpler language

AWword bank of choices for answers to questions

AFilm or video supplements in place of reading text

AUse of idea processors

A Alternative forms of assignment:

A Allow outlining, instead of writing for an essay or major project

AProjects instead of written reports.

A Allow the pupil to create an audio or video recording of their response to a classroom assignment.




ESRM has good working relationships with all the necessary local authorities and external experts
that can be involved in the processofac h i kodidl, #motional and academic well-being.

ESRM communicates with the Jugendamt (Youth Welfare Office) and Schulamt (Local School
Authority) the relevant local authority when situations arise that require external intervention. School
Management are the main contact for these institutions.

Communication between external experts and the school, where relevant and necessary, must be
approved by the parents and a release of information given between all stakeholders.

All relevant documentation is stored confidentially in the ES office and in the student file. The following
documentation is maintained for the amount of time stipulated in the local regulations:

Parent conference minutes;
Letters in ES files;

ES planning documents;
ILPs;

Modified Curricula;

To Do Do Do Do

) ) ) ) Area Pupils...
As far as possible, ESRM is an inclusive school.——— . . —
. ) Cognitive Development ...with a severely disharmonic intelligence
There are, however, cases in which the ES profile
department is not equipped to fully support individual - with a severe cognitive learning impairment
h . f th individual ...with severe memory/retention problems
students. The circumstances of these individua Educational ...with (very) severe delays in development
cases are assessed by the ES Coordinator andBehaviour ...who know no limitations or boundaries
Head of Primary before enrolment or during the e WRSHBHCHECOEPSFE RNy, |
. . ...who display severely disruptive behaviour
external assessment procedure. When situations in an educational environment
like these occur, the school will decide on a case by -+ with a severe combination of learning and

behavioural difficulties
Social-Emotional Development ...who are unable to establish contact.
...who are severely autistic.

case basis what actions need to be taken.

The Provision of Educational Support, European ;A‘Vj’;’;?:ﬁ:ﬁf:;‘s"e‘y‘°Wafds‘eaChe's
Schools (2012-05-D-14-en-9) Physical ...who are deaf.
...who are blind.

...who are incapable of their own physical
care.

...who need regular medical intervention
during school time.

...who are completely wheelchair dependent.




Glossary of Terms

Session Record: A Session Record (annex 4) highlights the specific objectives of each Educational
Support session and the next steps for the students in the group. It is evaluated at the end of every
trimester.

Moderate Learning Plan (MLP): An MLP (annex 4) highlights the specific objectives of each

Educational Support session and the next steps. It is evaluated at the end of every trimester.

Individual Learning Plan (ILP): An ILP is an official document that supports the learning of individual
students. It highlights the specific areas of development needed for the student and the targets for
Educational Support.

Modified Curriculum: A modified curriculum is given to a student who is not meeting the standards of
the year grade curriculum. It outlines the key curricular areas to focus on during the time the student is
on a modified curriculum. A modified curriculum means that a student cannot take part in Baccalaureate
Examinations.

General Support: General support is given to students who need catch up Educational Support due
to missed school or targeted support in certain curricular areas.

Moderate Support: Moderate support is given to students who need specific Educational Support and
their needs have been identified as affecting their wider learning. Educational Support will then be given
for a trimester and reviewed. Students who remain on Educational Support for longer may require
external intervention.

Intensive Support: Intensive support is given to students who have specific diagnoses for Learning
Difficulties. It is given throughout the year but is reviewed at the end of trimester. Intensive Support
students are all given an ILP.

Intensive A: Intensive A students have received a diagnosis for specific learning needs.

Intensive B: Intensive B students are expected to receive a diagnosis or are in the process of external
assessment.

Intensive X: A Project Based Learning programme in the upper years.

Red Support: Red Support at the ESRM is support that cannot (in principle) be taken for cover and is
reserved for Intensive A and B students in small groups.

Orange Support: Orange Support is generally in class support and targets children who are receiving
General or Moderate Support.

Enrichment: Enrichment is a programme designed to give all children who have worked hard in a
certain subject area a wider curriculum opportunity.
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Annex 3: Session record

Session Record for General/Moderate/Intensive Support

This document should be completed by the ES teacher for the children in the group and saved into the planning folder. At the end of
the trimester, the teacher should recordthes t u d epnogresé and any further notes using the shared excel documents.

Group: | Teacher: | Timeof session

Session: Sessiorl Sessior? Sessior8 Sessiont Sessiorb Sessiorb
Date: Date: Date: Date: Date: Date: Date:
Learning

Objective:

Activity:

Session: Sessiory Sessior8 Sessior® Sessiorl0 Sessioril Sessiorl?2
Date: Date: Date: Date: Date: Date: Date:
Learning

Objective:

Activity:

Pleaserecord any misseddatesandwith reasons:

Date of missedsession Reason




Annex 4 Support Advisory Group (2018-09-D-53-en-4) Modified for Local Context at the
European School RheinMain

Chair:

Head of Primary or his/her delegate

Teachers:

A Class Teacher

A Other teachers involved (where appropriate)
A Support Teacher

A Support Coordinator

Specialists:

A School Doctor (if necessary)
A School Psychologist (if necessary)
A Other Specialists (if necessary)

The parents/legal representatives of the pupil concerned, who may be accompanied by a
qualified specialist. The parent/legal representative is involved during the confirmation
process of the Individual Learning Plan (ILP).

Liaison between the teaching levels:

The Pre-Primary teacher, where appropriate, to liaise with the Educational Support
Coordinator and Head of Primary when the child moves up to the Primary Cycle.

The Educational Support Coordinator and relevant teachers to liaise with relevant
members of staff from the Secondary school when the child moves from the Primary Cycle
to Secondary.
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nnex 51 Example ILP

Individual Learning Plan Agreement for:

Europaische Schule RheinMain

<
.J.' ’.C.Européische Schule RheinMain

An agreement has hereby been reached between the Director, Head of Primary and parent/ legal representative on the provision of Educational

Support.

Signed:

Date:

Educational Support Coordinator:

Reviewed:

Signed:

Date:

Head of Primary: Parent/Guardians:

Class teacher:

Educational Support Coordinator:

Reviewed:

Date:

Educational Support Coordinator:

Pagel

o ,." Européische Schule RheinMain
a’

aTe,

Anticipated Date for review:

Diagnosis (Date): Accommodations linked to Diagnosis:

Current year and grade:
Teacher:

Subject based competencies (Age related
expectation)

Targets

Review

Date completed

End of year targat

Support Strategies

In class

Educational Support

Page2




Annex 6: Recognising Common Learning Difficulties

Dyslexia
Dyslexia is a very broad term defining a learning disability that impairs a p e r s duer@ys or

comprehension accuracy in being able to read or write, and which can manifest itself as a
difficulty with phonological awareness, phonological decoding, processing speed, orthographic
coding, auditory short-term memory, language skills/verbal comprehension, and/or rapid
naming.

O60DysImeans@di f fwithavw Ir e tédrm is generally used synonymously with

0 Sp e taarhingdi f f i lcizud ldanguége-based information-processing difficulty and can
affect broader areas of learning such as mathematics, music and the learning of other
languages. Verbal and visual language take longer to process and are organised internally in
a different way from those who are not dyslexic. It also affects short-term memory and can
impact on personal organisation and sense of direction.

Dyslexia affects the ability to read, spell and write. It can affect the quality of handwriting but
this is not necessarily the case. The auditory, visual, kinesthetic and phonological processing
and memory necessary for effective reading, writing, and spelling do not come together
automatically. Dyslexia can affect many tasks that require information processing, motor skills,
seqguencing, short-term memory, left/right orientation and time awareness. Many with dyslexia
experience problems with visual sequential memory.

Dyslexia may manifest itself in mild, average or severe form. It affects more boys than girls and
tends to run in families. It will be influenced by the point at which it was recognised and when
and how needs were addressed.

About 4% of the population are severely dyslexic. Those with dyslexia often display high verbal
intelligence and articulation. They may excel in using a computer, 3D design, architecture and
art. Although the symptoms change with age and experience, it does not go away. Previous
experiences in learning may mean the student is disaffected and has low self-esteem. Dyslexia
may be present alongside other disabilities and disorders.

Symptoms

The symptoms are different depending on the age. Broadly speaking, the symptoms are either
related to reading, spelling, writing, speech, sequencing or handwriting.
The child may display the following reading problems:

Skipping small words;

Inserting extra letters in a word when reading (tail as trail);
Deleting letters in a word (sag instead of sang);

Switching the order of letters in a words (mug as gum);

Ignoring punctuation;

Reading at a level substantially below that of peers;

Having poor reading comprehension;

Is fatigued after reading for a short time.

To o To To To o To I

Some spelling problems like:
A Inserts extra letters, deletes letters, switches the order of letters in a word:;
A Has difficulty copying words from another paper of the board:;
A Copies letter by letter, referring to the original copy for almost every letter.
28




Dyscalculia

0 Dy s c a Is ¢he ltermaaitached to having a specific learning difficulty related solely to
mathematics and notation.

Maths requires visual processing. You need to be able to visualise numbers and mathematical
situations. It requires the sequencing of numbers, information and formulae. Learners with
dyslexia/dyscalculia are often poor at remembering sequences. Those with spatial difficulties
will have difficulty aligning numbers into proper columns, shading and labelling diagrams and
copying shapes. They will be helped by linking knowledge to real life concepts (for example:
that will be about the size of our football pitch). They may have difficulty using the calculator
correctly as they forget sequences and may do operations backwards.

Help them remember rules by repeating them (e.g. you start with the units column). Help
students differentiate the division sign from the subtraction sign by writing them on a wall chart
or a handout for regular referral. Allow extra time to do mathematical problems as the rules
often remain novel rather than becoming automatic for these students.

ADHD
Attention Deficit Hyperactivity Disorder (ADHD) is a neurodevelopmental condition that affects
ac h i hhiify ® focus, control impulses, and, in some cases, manage hyperactivity. This can
make it challenging for them to function effectively at home, in school, and in social situations.

There are two main types of this condition:
9 ADHD: This involves symptoms of inattention, impulsivity, and hyperactivity.
1 ADD: This is a form of ADHD that primarily involves inattention, without the hyperactivity
or impulsivity.

Both ADHD and ADD have neurobiological causes and can present differently in each child.
However, they share common difficulties, especially in staying focused, completing tasks, and
controlling impulses.

How to Support Children with ADHD/ADD
Clear communication and structured instructions can make a big difference in helping children
with ADHD or ADD thrive. Some strategies teachers may use to support the students learning:

1 Classroom Positioning: It can help if your child is seated near the front of the classroom,
where distractions are reduced.

9 Personalised Instructions: Teachers should begin by addressing your child by name
when giving instructions or asking questions, ensuring they know the information is
directed at them.

1 Encourage Active Listening: Reinforce the importance of listening carefully when
instructions are given, helping your child understand the need to pay attention.

1 Use of Eye Contact: Teachers should maintain eye contact and repeat key points to
make sure your child understands w h a expected.

1 Positive Reinforcement: Simple gestures like a nod or a smile can go a long way in
encouraging your child when they show good behaviour, such as waiting their turn or
paying attention.

Tips for Effective Communication
The way instructions are given can greatly affect a s t u d eahilityGosconcentrate and follow
through.




Keep it Clear and Simple: Instructionsshould be given in plain English, avoiding long or
complicatedsentencesl hismakest easierffor yourchild to understanav h a éxpestedf them.

UseActive Languagelsing activeratherthanpassiveverbscanhelp engageyour child more
effectively. Forexample:

i Ma c lkiked thek i n(artive)is easieto understandhanfi T tkieg waskilledbyMa c b et h o
(passive).

fi Mithe ingredients into a d o u g(éctive) is better than fi Y owill mix the ingredients into a
d o u gjgassive).

By following these strategies, teachers can help create a supportive environment that meets the
unique needs of students with ADHD and ADD.

Autism

Autism includes a range of developmental disabilities not caused by psychological factors.
Those with autism display an impairment in social interaction, imagination, and flexible thinking.
They process incoming information inappropriately. Their b r a ialpiliby g0 take in, store and
use information, results in a somewhat unusual perspective on the world.

In some cases, those with autism are within the normal or near-normal range in the first years
of life. However, they do not learn social rules despite observing the behaviour of others or
receiving frequent reminders. They have difficulty with abstract concepts and often take
language literally. A weakness in processing information auditorily may result in behaviour that
seems rude.

Students diagnosed with A's p e r gyadroine are also included in the diagnosis of autism.
These students typically exhibit highly articulate and verbose language skills. They tend to rote
learn and therefore each piece of information remains disconnected. They find it difficult to
make small talk, and talk at people rather than to them. There may be a lack of awareness of
the need to take turns when talking and difficulty in interpreting body language, facial
expressions, gestures and vocal volume. Eye contact may be avoided. Students with autism
cannot conceptualise or appreciate o t h @howglits and feelings and may have a primitive or
non-existent sense of humour.

They can be obsessively tidy and take up idiosyncratic interests such as trains, cookers, or car
number plates. The diagnosis of autism is very broad. Within the autistic spectrum there are a
myriad of cases, as such each diagnosis is unique. For example, it can include
highfunctioning students where it i s masity noticeable and lower-functioning students with
severe signs of autism.

The strategies listed here are not a guarantee for success, each individual needs a unique
approach where it is a matter of trial-and-error to see which approach works. This is also very
dependent on what the teacher is able to implement within the teaching environment as well.

A Students with autism can have a weakness in processing information through hearing
(auditory processing) and need to write instructions down (visual processing). They
tend to rote learn and therefore each piece of information remains disconnected;

A Individual assignments are preferred to pair or group work. Students usually prefer to
work on their own, or they may have a tendency to take control of group situations
according to their own understanding of social rules.




Classroom Behaviour:

A Students may keep repeating the same question until they have worked out the answer;

A They often rely on strict routines and do not adapt to change easily (for example, always
wanting to sit in the same seat, or feeling unsettled by a change in teacher or room);

A Students may need someone to deal with what appear to be unimportant concerns, for
example why the blinds are pulled down, or why they are to watch a video;

A They may become anxious when the situation is not predictable or clear.

Language, Understanding and Application of Knowledge:

A Students with autism typically exhibit highly articulate language skills. These are not
necessarily advanced communication skills, and may be repetitive speech or learned
phrases which are repeated as if they are their own;

A Students may have trouble interpreting analogies, or transferring knowledge from one
context to another;

A They may have difficulty in retelling stories or events in a cohesive and sequential
manner, and significant events may be recalled alongside the trivial,

A They may develop areas of intense interest that are not directly related to their study.

Classroom Situation:

A Itis important that the entire staff is consistent in the way they deal withthest udent 6 s
needs. A student can laugh at the wrong time, such as when someone has dropped
something, or when someone has answered a question. This can annoy the others.
Students with autism have difficulty with empathy. The t e a ¢ hreactidbns will be
important;

A Talk to the student and explain that you will indicate when reaction is inappropriate. For
example, by showing the palm of your hand. Remember to use that sign for
inappropriate laughing only or this will confuse him/her. Explain afterwards why the
behaviour was inappropriate;

A People with autism may become preoccupied with a particular person. However, they
do understand clear instructions. Tell your student that this person must work and
cannot do their work well if they are interrupted but it is alright to say hello. Similarly,
this person should only say hello as the student attaches as much significant to the
words A H oare y o u &sdo any other question;

A This illustrates why it is very important that all staff, not just teaching staff, are made
aware of individual s t u d eneetswben appropriate;

A If the teacher knows that they will receive a student with autism, it is important to
familiarise the student with the environment and the ground rules. Anticipate their
anxieties. The student will not be able to predict these themselves. Contact the previous
school or colleague if you can to get as much information as possible;

A Together with the support team, setup a6 ¢ i of &€ t € eamdngsb the staff who are
prepared to check on the student and feedback any needs. Make non-teaching staff
aware of the situation.

For further advice on any of these difficulties, please get in contact with the Educational Support
Coordinator.




Annex 7 - Early Identification of Needs Document

ES Observation Cycle Checklist

Student

Class

Pleasecheckyesor no or N/A

Teacher

Date

Intellectual Development Comment z'fzcher) (Dé";zrdmator)
[] Can reliably remember three or more items in a list.

[] Isable to demonstrate concentration/stay on task.

[] Isable to follow one or two step instructions.

[] Can demonstrate imagination/create  a story using any medium.

[] Can solve simple physical problems using trial and error (lego, clay etc)

Social Development Comment (I?I'&:Zcher) (D;‘;irdmator)

[]

Initiates conversation with peers and adults.

[]

Isable to play or work in a team cooperatively.

[]

Can take turnsin a group situation.

[]

Can listen effectively to the teacher when given an instruction.




[]

Listensto peers in a group situation.

[] Responds to social cues and emotions appropriately
[ ] Shows sensitivity to the feelings of others.

[] Can hold eye contact.

[ ] Can resolve a conflict using learned strategies.
Sensory Learning Comment ?szcher) (Dgéirdmator)
[] Can name the 5 senses.

[] Isable to describe what something looks like.

[] Isable to describe what something feels like.

[] Isable to describe what something smells like.

[ ] Isable to describe familiar sounds and mimic them.
[] Isable to select objects to play with.

[] Can catch a ball.

[] Can hold an object.

[] Can tie shoes laces.

[] Can dress themselves.




[]

Can hold a pen or pencil with appropriate grip.
Therapy, Rehearsal and Preparation Comment Tochen | (Courdinaton
[ ] Copies the behaviour of an adult to complete a task.
[] Isable to copy modeled behaviours in play (serving customers in a shop etc).
[] Actively watches an adult in their role and isable to describe the action.
[] Can use appropriate speech in differenting situations.
[] Can read facial expressions.
[] Can understand emotional responses.
[] Can read body language.
Linguistic Ability Comment (Dszcher) (D;‘;irdmator)
[ ] Can follow multi-part instructions
[] Can recognise letters
[] Can say the alphabet
[] Can accurately copy or write individual letters, with correct formation.
[] Can read simple CVC and CVCC words.
[] Can recognise common graphemes and phonemes.




[] Can read phonetically.

[] Can write simple sentences phonetically

[] Knows common spelling rules.

[] Can apply spelling rules to their written work.

[] Can spell high frequency words correctly.

Maths Ability Comment ?szcher) (Dgéirdmator)
[] Can recognise numbers to 20.

[] Shows understanding that numbers follow each other.
[] Can write numbers accurately.

[] Can step count in 2,5 and/or 10.

[] Can accurately recall timestables to 10.

[ ] Can add numbers without manipulatives.

[ ] Can subtract numbers without manipulatives.

[] Can use manipulatives to solve simple problems.

Other: Any other comments or notes, please add on paper attached to this form.







Annex 8 - FAQOs

At ESRM, all teachers hold the belief that every child deserves to have a successful learning
journey at our school. We acknowledge that, during the years a child is with us, they may have
a variety of needs. Some may be new to English or to German and some may require long term
support in a subject area. The Education Support Department is the core of the Support
mechanism in the Primary School, working together to ensure that all the children in our
community, and all other key stakeholders, are given the best chance of success at ESRM.

Coordinatori AmandaO6 Shaughnessy

The ES department is coordinated by Amanda O 6 Simglnessy (amanda.oshaughnessy@es
rm.nej. Mrs O6 Sh au g his eespengible for organising the Educational Support and
Enrichment courses, as well as communication with parents about ES matters. Mrs
006 S h a u g hsruettersrgsponsible for creating Individual Learning Plans (ILPs) and Modified
Curricula and monitoring the progress of children following them. Furthermore, Mrs
006 S h a u g hsaeksypagint of contact for all stakeholders for conducting observations and
giving advice for the pedagogical support of children with Educational Needs.

First and foremost, the most important person of contact is your Class Teacher. If you have
concerns or questions about your child, you should first raise that with the Class Teacher to
receive feedback or to begin a process of observation and reflection. The Class Teacher will
inform Mrs O6 S h a u g hFrae Seemian (Social Worker) or the responsible Assistant Deputy
Director if needed. The Class Teacher will inform you if this has taken place and the responsible
person will be in contact with you via email or letter.

We are lucky that we are able to provide one to one and small group support in all of the main
subject areas. Our priorities are language acquisition, support for Language 1, Mathematics
and, when possible, Language 2. Your child may not require support in all areas and that will be
stipulated within the letter that you receive. The lessons are conducted by our teachers and
focus on the needs of the students within the group. In P2-P5, our Enrichment courses are
designed for children who show particular skill, enthusiasm or motivation for a subject. In P4
and P5, the Primary School offers a course called Intensive X (I1X), which is a project-based
learning approach to Educational Support. In covering a topic, children will be supported in
reading, writing and maths, while also developing key skills like presentation, communication
and research.

Furthermore, our Social Worker, Frau Seeman, provides emotional support groups, play therapy
and in class support for any children who may require some support with their emotional and
social development.




An email will be sent at the start of a trimester with information if your child is in a support group.
If you d o mwé@rtt your child to attend these support sessions please emailMrsO6 Shaughnessy.

For children with long term needs, the school may ask for a professional evaluation from an
Educational Psychologist or Specialist. If this is the case, Mrs O6 S h a u g hwill essialyygive
specific information about the type of testing required and counsel you through the process of
evaluation. The school is in regular contact with external experts in the area and will provide you
with a list of contacts. The school will be able to explain why an evaluation is necessary and the
next steps.

ESRM has no desire to place childreninan i a ¢ a d b eniamd the process of evaluation can
be time consuming and emotional. We are aware of this and have a great deal of empathy for
that. Our philosophy is that the more aware we are of how to cater forac h i hegds,ghe more
success they will have with us and in the Secondary school. Any concerns and questions can
always be raised directly with Mrs O6 S h a u g hfneeded. y

An evaluation does not always mean a diagnosis of a learning need. What it can mean is that
we, as stakeholders, can rule out reasons for a ¢ h i Mdifficlty in a subject or that we can be
provided with protections for the child. The reports that are given to you and to the school will
detail strategies that we can employ to best help and support a child continue to grow and
develop. The report will often also include a list of Dispensations (Nachteilsausgleich) that allow
us to provide extra support for a child in terms of time, materials or grade protections.
Furthermore, Educational Psychologists will also have recommendations for you as a family, in
terms of external or internal support, that will help your child and you.

The first step is to send the written report from the expert to the school directly. We are aware
that private information is included in such documents and are bound by confidentiality
agreements. Any diagnostic report will only be shared with the Class Teacher and Specialist
Teachers involved with the child and placed directly in the confidential student file. After Mrs
006 S h a u g handetlesClass Teacher have had a chance to read the document, they will
arrange a meeting with you to discuss next steps. This will always involve an Individual Learning
Plan.

An ILP is given to any child who has received a diagnosis or who is in long-term Educational
Support. It provides all stake holders with information about the current targets for support and
dispensations that are given to a student. An ILP means that any advice given to the school by
external agencies is included and agreed to, as well as allowing the Class Teacher to alter
elements of the teaching to best support the student. It does not mean that a child is working on
a different curriculum or is not achieving the targets of the year grade. It is more like adding
missing rungs to a ladder to support the student as they climb. An example of a completed ILP
is given at the end.

It depends. If a student makes excellent progress in the areas targeted, it is likely that the ILP
will still be written but will contain statements such as i w o r kvithin the curriculara i m3h .
ILP is a protective document that allows for the support to continue if needed. Some ILPs are
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very complex and some are almost empty. It really depends on the needs of the student. The
ILP is reviewed every six months with all key stakeholders and is placed in the student file.

A Modified Curriculum is extremely rare. It is a document that is signed by the parents and the
school detailing a circumstance in which a student is not able to meet the demands of the
curriculum. It allows the report cards to be modified to base judgements about progress on a
supporting document, rather than the curriculum. A Modified Curriculum can only be given if the
parents have agreed it is in the best interest of the student. All details of a Modified Curriculum
will be given by the Deputy Director.




Annex 91 Lanquage Testing Documents (M1-P2 Relevant)

European School Rhein Main

Lanquage Testing Documenti M1-P2

DE and EN

Reviewed July 2023

Name of Student: eéeééééeeéeééeeeééee
Age: éeeceééeeeceééeecececée
Date of Birth: eeéeeéeeéeecéeecéect

s 7z

Language Section Chosen: é é € € € 6 6 € é é é é é é.

s 7

Teacher Taking Assessment. ¢ ¢ é € € é é € é é e éé é.

Part 1: Body Parts

Point to the following parts and ask, "What's this?"
head eyebrow
arm little finger
thumb elbow
knee neck
chin shoulder
hand toes
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Part 2: Body Functions

Ask

"What do you do with your eyes?"

mouth?

ears?

nose?

Commentary:
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Ask.

What cut can:
swim
tell the time
sting

melt
burn
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Part 3: Verbs

b\

D

D

E'D\

[N

D

D

[}

[N

(O

[}

Acceptable Responses

see, look, blink, wink

talk, eat

hear, listen

blow, smell, sniff, breathe
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scissors, knife, saw, axe
fish, people

clock, watch

bee, wasp

ice-cream, butter, snow, chocolate

fire, sun, heater, food, pot, matches
fireworks
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Commentary:
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Part 5: Associations

Ask Acceptable

Responses

"What goes with... (shoes) "shoesand..." socks, another shoe, laces, foot

Toothbrush toothpaste, teeth

Table chair, placemats, cloth

Pencil paper, rubber, sharpener, pencil

case

Bucket spade, shovel, water, sand

Bat ball, wings
Commentary:
€Eéééeééceééeceéeécéeceééeéeéeecéeeecéeecéeeeecée
e
€Eééeééeééeécéceeééeéeceééeecéeecéeeeeéeeececece
Eeééééécecceceeééécececeeceeceeecéececeeceeeeeéecece



M D
-
-
-
-
-
-
-
-
-
-
-
-

Part 6: Opposites

Ask

D

An elephant is big, a fly is

A snail is slow, a racing car is

Arock is hard, a pillow is

.('Ds
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A mouse is quiet, a fire engine is

Commentary:

[N
-
-
-
-
-
-
-
-
-
-
-
-

D
D
D
D
D
D
D
D
D
D
D
D

D
D
D
D
D
D
D
D
D
-
D
D

M D~
-
-
-
-
-
-
-
-
-
-
-

Part 7: Language Sample
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Acceptable Responses
little, small, tiny, wee
fast, quick

soft
loud, noisy
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Say "Tell me all about this
picture."

Write down exactly what the
child says. (Use a tape recorder|
if necessary). Try to elicit asl,
much information as possible
using the following cues only:

a) Tell me more
b) What else
c) and...
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Very few correct  Some correct responses in Most responses are
responses in each eachsecti oné correct in each
sectioneé sectioné

Circle the option that fits the assessment the best:

The student was strongest in these areas:
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The student was weakest in these areas:
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Please Circle

The student was able to speak in sentences of more than one or two words: Yes No
The student was confident to take part in the assessment: Yes No
The student needed significant help to form verbal responses: Yes No
The student maintained good concentration during the assessment: Yes No

Additional Commentary:
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Please Circle:

The student is recommended/ not recommended/ further consultation needed
to join the language section chosen.
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